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Abstract 
Recent research has focused on the importance of vocabulary learning in terms of mastering the target language. In most studies, 
it is pointed out that using literary texts is one of the effective methods that facilitate teaching and learning new vocabulary for 
both teachers and learners in EFL contexts. Some of the teachers use traditional methods such as giving vocabulary lists to the 
learners or translating the words into their mother tongue to teach vocabulary whereas some of the teachers employ 
contextualized methods like to teach vocabulary. In the light of these observations, the present study aims to compare traditional 
and contextualized methods in terms of their effectiveness in vocabulary teaching and learning. Another purpose of the study is 
to help teachers in order to find out the most effective way of teaching vocabulary in the classroom. The study was conducted to 
40, ninth grade students in a private college. The subjects were assigned as experimental and control groups. Both groups took 
English nine hours a week, and the application took 4 weeks. They were given pre-tests before the study in order to determine the 
subjects’ vocabulary knowledge and they were given the same test as post and retention tests in order to find out how much they 
improve. Data were gathered through the activities in both control and experimental groups. While experimental group studied 
vocabulary by means of literary texts, the control group was instructed by traditional method. At the end, the results were 
statistically analyzed. According to the results, integration of literature into the lessons had a positive effect on the enhancement 
of learners’ vocabulary knowledge. Further details will be discussed in the study. 
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1. Introduction 
The challenge of acquiring vocabulary for a mastery of language has been one of the most important focuses in 
teaching and learning a language. For most researchers, the importance of vocabulary seems very clear. We can 
communicate by using words that are not placed in the proper order or pronounced properly. However, 
communication can break down if they are used incorrectly. For this reason, most of the researchers have 
emphasized the importance of vocabulary teaching and learning on their researches (Croll, 1971; Hartwig, 1974; 
Lightbrown & Spada, 2006).        
Vocabulary instruction is definitely one of the most difficult tasks teacher have to achieve while teaching a 
language because vocabulary lessons are generally boring for the learners and it also takes time to learn (Croll, 
1971). However, learners and teachers consider vocabulary as being a very important and necessary tool in language 
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learning because they all agree that communication doesn’t occur without having enough vocabulary. Thus, the 
learners should have the necessary vocabulary knowledge in the target language.  
 
   The methods that the teacher employs in the classroom might affect learners’ vocabulary learning both positively 
and negatively. Some teachers prefer to use traditional methods. They directly give the vocabulary list to the 
learners and want them to memorize the definitions (Hartwig, 1974). On the other hand, some teachers select literary 
text according to the type of course and level of the learners. They provide contextualized learning for their learners 
(Lazar, 1993).  
With the regards of different kinds of methods that the teachers employ in their lessons, the purpose of this study 
is to compare traditional and contextualized methods in terms of their effectiveness in vocabulary teaching and 
learning. The study also aims to investigate the role of literary texts in vocabulary teaching. 
 
2. Vocabulary teaching methods 
 
Krashen (1989) argues that there is a cyclical effect between vocabulary, reading and knowledge. Vocabulary 
knowledge affects reading comprehension and also helps students expand their knowledge. This facilitates 
vocabulary growth and also reading comprehension. He also emphasizes that the context we need to teach 
vocabulary is provided in reading. Reading is one of the essential ways of learning new words and the learners who 
read more can learn more words.  
Harmer (1991) states in his book that one of the most traditional methods to learn vocabulary for learners is to 
memorize the list of the words. Although there might be some positive sides of using this method, it doesn’t mean 
that learners totally learn these words. Teachers should teach learners not only what words mean but how they are 
used in context.   
Nation (2001) categorizes the methods of teaching and learning vocabulary in two different ways: traditional or 
decontextualized teaching and contextualized teaching methods.  
 
2.1 Traditional teaching methods (decontextualized teaching) 
 
Nation (2001) identifies many different strategies under the category of decontextualized teaching. The ones that 
are most commonly applied by the teachers in the language classrooms are teaching from word lists and dictionary 
use. 
Word lists have by no means any meaningful context. They are typically organized words. Teachers generally tell 
learners to memorize the words with the definitions but they don’t provide any training on how to do this. On the 
other hand, dictionary use is a kind of language focused learning which learners consult dictionaries to pick up the 
meaning of the words (Nation, 2001).  
One of the main criticisms of using this method is that there are lots of words in the language and it takes a long 
time to teach through direct teaching. Another argument is that decontextualized teaching makes vocabulary 
learning difficult. Words taught in isolation are generally not remembered by the learners (Nation, 2009).  
 
2.2. Contextualized method (teaching by guessing from the context) 
 
The other method which is contextualized method has been emphasized in the study conducted by Dubin and 
Olshtain (as cited in Frantzen, 2003). According to this research, the researchers suggest that some words appeared 
in contexts with ‘low textual support.’ These ‘less constraining’ contexts don’t help learners to derive the meaning 
of the targeted words.  
Stein (as cited in Frantzen, 2003) also states that ‘part of the problem is that the contextual clues themselves are 
largely insufficient to narrow in on a word’s meaning. The language itself allows for many unavoidable possibilities 
in interpretation, often many more than wanted’  
On the other hand, according to Nation (2001), contextualized teaching through guessing from context is one of 
the most important ways of vocabulary teaching. Teaching from context is taken to mean the incidental teaching of 
vocabulary from reading while the learners just concentrate on the message of the text. Teaching from context 
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doesn’t include teaching the definitions of words or translations. He also emphasizes that if the words taught in 
isolation are generally not remembered.  
Parallel to previous literature, the aim of the present study was to compare traditional and contextualized methods 
in terms of their effectiveness in vocabulary teaching and learning and also find out the most effective way of 
teaching vocabulary in the classroom. 
The following research questions were addressed in the study: 
1. Is teaching vocabulary more effective by using traditional or contextualized method in terms of learners’ 
vocabulary knowledge? 
2. Is the use of the literary texts effective in vocabulary teaching? 
 
3. Method 
 
3.1. The setting and the participants 
 
The participants of the present study were forty 9th grade students enrolled in a private high school.  Half of the 
students represented the experimental group (n=40) whether the other half the control group (n=40). The students 
were between ages of 15-16 and graduated from various English medium primary schools. They were at the level of 
upper-intermediate and had 9 lessons of English in a week. 
 
3.2. Data collection instruments 
 
The following instruments were used for the data collection in this study: 
a. Short stories: Two short stories entitled, The Butler and The Umbrella Man by Roald Dahl were chosen by the 
researcher to collect the relevant data. The reason for choosing these stories was because the learners were already 
familiar with them from the English course. 
b. Pre, post and retention tests: Three tests (pre, post and retention tests) including the words from the stories 
The Butler and The Umbrella Man were prepared by the researcher. They were given to the two groups in a 
different period of time. Each vocabulary test included 15 words from these two stories. The learners were asked to 
fill in the blanks with the correct word without changing the form but just focusing on the meaning. 
c. Lists of words: Two lists of words taken from the stories The Butler and The Umbrella Man were prepared by 
the researcher. 
 
4. Results 
 
In order to find out the effectiveness of using literary texts in vocabulary teaching, each part of the pre, post and 
retention tests of the experimental and control groups was analyzed. The aim of this analysis was to reveal if there 
was a difference between the test scores of the groups. Specifically, the mean scores and standard deviations of the 
pre, post and retention tests were obtained, and Mann Whitney-U and Wilcoxon tests were applied. 
 
Table 1. Comparison of the story ‘‘The Butler’’ between two variable groups 
 
Groups Contextualized Traditional Mean SD Mean SD 
Pre-test  .400 .598 .450 .605 
Post-test  10.350 2.758 7.750 2.291 
Retention test  8.000 2.428 2.650 .933 
 
To begin, descriptive statistics (means and standard deviations) of the pre, post and retention tests of the story 
called ‘‘The Butler’’ were shown in the Table 1 above. The results revealed that there wasn’t a significant difference 
between the two variable groups for ‘‘The Butler’’ (Mann Whitney U=190.500; p=.762>.05).  
Additionally, statistical analysis was done to find out if there was a significant difference between the results of 
post-test of the story, ‘‘The Butler’’ between the two variable groups. According to the results, there was a 
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significant difference between mean scores of variables (Mann Whitney U=86.00; p=.002<.05). The post-test scores 
of the experimental group (x=10.350) were higher than the post-test scores of the control group (x=7.750).  
Finally, according to the retention scores of the two groups, there was a significant difference between the mean 
scores of the two variables (Mann Whitney U=9.50; p=.000<.05). The experimental group (x=8.000) performed 
better than the control group (x=2.650).  
 
Table 2. Comparison of the story ‘‘The Umbrella Man’’ between two variable groups 
Groups Contextualized Traditional Mean SD Mean SD 
Pre-test  .150 .366 .400 .598 
Post-test  10.200 1.673 7.750 2.049 
Retention test  7.700 1.490 3.700 1.418 
The same statistics were applied for ‘‘The Umbrella Man’’ (see Table 2). Based on the results obtained from the 
Man Whitney-U test, there wasn’t a significant difference between the mean scores of two variables in the pre-test 
(Mann Whitney U=158.500; p=.136>.05).  
On the contrary, based on the scores received in the post-test, there was a significant difference between the mean 
scores of variables (Mann Whitney U=77.00; p=.001<.05). In other words, the post-test scores of the experimental 
group (x=10.200) were higher than the post-test scores of the control group (x=7,750).  
Likewise, there was a significant difference between the mean scores of the variables in the retention test (Mann 
Whitney U=8.00; p=.000<.05). The performance of the experimental group (x=7.700) was higher that the 
performance of the control group (x=3.700).  
Table 3. Descriptive statistics of the experimental group for two stories (the butler and the umbrella man) 
 
Scales Pre Post Retention 
  Mean SD Mean SD Mean SD 
The Butler .400 .598 10.350 2.758 8.000 2.428 
The Umbrella Man  .150 .366 10.200 1.673 7.700 1.490 
Moreover,  the Wilcoxon test was applied to find out if there was a difference between the results of pre- and 
post-tests of the story ‘‘The Butler’’ for the experimental group as revealed in Table 3. According to the results, 
there was a significant difference between the mean scores of the pre- and post-tests (Z=-3.932; p=.000<.05). The 
post-test mean scores of ‘‘The Butler’’ were higher than the pre-test mean scores.  
Furthermore, according to the gathered results, there was a significant difference between the retention test scores 
and pre-test scores of the story, ‘‘The Butler’’ (Z=-3.929; p=.000<.05). In other words, the retention-test mean 
scores were higher than the pre-test mean scores for the experimental group.  
Finally, the results revealed that there was a significant difference between the mean scores of retention test and 
post-test (Z=-3.862; p=.000<.05). The retention-test mean scores of ‘‘The Butler’’ were lower than the post-test 
mean scores.  
As for the difference between the pre- and post- test scores of ‘‘The Umbrella Man’’, there was a significant 
difference between the scores of the experimental group (Z=-3.931; p=.000<.05). The post-test mean scores were 
higher than the pre-test mean scores.  
By means of the results of the mean scores between pre- and retention tests, it was reflected that there was a 
significant difference between pre-test and post-test of ‘‘The Umbrella Man’’ for the experimental group (Z=-3.949; 
p=.000<.05). The retention-test mean scores were higher than the pre-test mean scores.  
The Wilcoxon test was also employed to find out if there was a difference between the results of retention test 
and post-test for ‘‘The Umbrella Man’’. According to the results, there was a significant difference between the 
mean scores of the two tests (Z=-3.968; p=.000<.05). The retention-test mean scores of the story were lower than 
the post-test mean scores for the experimental group.  
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Table 4. Descriptive statistics of control group for two stories (the butler and the umbrella man) 
Scales Pre Post Retention 
      Mean SD Mean SD Mean SD 
The Butler .450 .605 7.750 2.291 2.650 .933 
The Umbrella Man .400 .598 7.750 2.049 3.700 1.418 
 
The Wilcoxon test was used to reveal if there was a difference between the results of pre-test and post-test for the 
control group. Based on the obtained results, there was a significant difference between the mean scores of the pre- 
and post-tests (Z=-3.937; p=.000<.05). The post-test mean scores of ‘‘The Butler’’ were higher than the pre-test 
mean scores.  
According to the results of the Wilcoxon test, there was also a significant difference between the retention test 
scores and pre-test scores of ‘‘The Butler’’ of control group (Z=-3.871; p=.000<.05). The retention-test mean scores 
of the story were higher than the pre-test mean scores.  
The same test was applied to analyze the differences between the results of the retention and post-tests for ‘‘The 
Butler’’ of the control group. The results indicated that there was a significant difference between the mean scores 
of the two tests (Z=-3.934; p=.000<.05). The retention-test mean scores were lower than the post-test mean scores.  
As for the mean scores of pre- and post- tests of ‘‘The Umbrella Man’’, there was a significant difference for the 
control group (Z=-3.932; p=.000<.05). The post-test mean scores were higher than the pre-test mean scores.  
Furthermore, there was a significant difference between the retention test scores and pre-test scores of the story 
for the control group (Z=-3.940; p=.000<.05). The retention-test mean scores of the story were higher than the pre-
test mean scores.  
Finally, the mean scores of post-test and retention test for ‘‘The Umbrella Man’’, it was revealed that there was a 
significant difference between the two tests for the control group (Z=-3.941; p=.000<.05). The retention-test mean 
scores of the story were higher than the post-test mean scores.  
5. Discussion and conclusion 
 
In this study, it was revealed that although the experimental and control groups received similar scores from the 
pre-tests, some differences occurred in their post-tests. In other words, the students in experimental group became 
more successful in vocabulary tests and got higher scores in the post-test after receiving instruction by the 
contextualized method.  
On the other hand, the retention test was applied to find out if contextualized teaching was permanent. According 
to the obtained results, it was found out that the learners who were taught by contextualized method could remember 
the words more frequently than the learners who were taught by the traditional method.  
As for the overall success, the findings of the study showed that the experimental group made an important 
progress when compared to the control group. The results revealed the fact that the control group had much lower 
scores overall on the pre, post and retention tests. While the control and experimental groups made some progress in 
the pre and post-tests, the control group received lower scores in the post and retention tests.  
On the other hand, the scores of the retention tests received by the two groups decreased when compared to the 
post-test results. However, the learners’ scores who were taught by means of contextualized method were still higher 
than in the control group. Therefore, it was clearly seen that contextualized teaching by using literary texts had a 
positive effect on the improvement of the learners’ vocabulary knowledge. The study also reflected the fact that 
contextualized methods was more effective than traditional methods in vocabulary teaching. 
Considering the results gathered in the present study, the main reason of these significant changes may be the use 
of the literary texts. The students could derive the meanings of the new words easier from literary texts by making 
connection between the word and meaning. Moreover, this kind of learning was also more permanent as supported 
with the results of the retention tests.  
In conclusion, according to the results of the pre, post and retention tests, teaching vocabulary using the 
contextualized method was more effective than the traditional method. The learners who were taught vocabulary in 
the context by using literary texts were more successful than the ones who learned vocabulary by the traditional 
3448   Narin Mediha and Mede Enisa /  Procedia - Social and Behavioral Sciences  116 ( 2014 )  3443 – 3448 
method. Thus, it can be stated that using contextualized methods has a positive effect on enhancing language 
leaners’ vocabulary knowledge. 
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